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circumstances in which the problematic attitudes of instructors and trainees are expressed and to gain an ethnographic picture of the manner in which often conflicting definitions of the Situation meet and become resolved or are left unresolved.
Sources of Conflict
In addition to what might be viewed äs a problem of cultural background—the issue of ethnic or class friction or competition—there exists a more manifestly troublesome aspect of the social "fit" between instructors and trainees.  The culture of the job-training program, and perhaps the culture of any school Situation, clashes with the culture of the ghetto street.  The hard-core unemployed are often the embodi-ment of this street culture.  Even to the casual observer, their values appear to be very much at odds with the dominant, middle-class value system represented and often invoked by the staff of a job-training program (see Liebow, 1967; Hannerz, 1969; Wellman, 1977; E. Anderson, 1978; Auletta, 1982).
Certain manifestations of the culture of the hard-core unemployed carry over into the job-training setting and thus contribute to tensions between trainee and instructor.  Por instance, numerous trainees seem to have difficulty with middle-class concepts of time. From the perspective of the staff, many seem to lack interest in being, or are unable to be, punctual; they seem to accept tardiness äs normal happenstance.  They may also be absent from class much of the time. Many display what is interpreted by instructors to be a "tough" demeanor; they appear to carry a chip on their shoulder.  Some trainees appear to have trouble dealing with authority figures, particularly white male instructors.  Instead of an attitude of seriousness, many youths appear to take a cavalier attitude toward the program, appearing simply to be putting in time.
These (what staff members often call irritating) aspects of the trainee's manner of self-presentation aggravate the perhaps already negatively inclined instructor, who may be so inclined for his own group-identification reasons:  it is very difficult to comprehend the influence of long-standing and real ethnic, racial, and class hostility in the current job-training setting.  But it is an "outsider" class of youths—black ghetto street boys and young men—who by their life-style and demeanor, threaten white and even black instructors from the old working class, causing them to maintain a certain social distance in self-defense.  The teacher-student relationship, particularly in an employment-training program, requires a profound degree of trust if it is to succeed, but this needed trust is often sorely lacking, which is another important reason that many of the programs lack effectiveness.
At the same time, program trainees have numerous complaints of insensitivity on the part of instructors.  For instance, some instructors are said to close and lock the door at the beginning of class, refusing to open i t for someone who is five minutes late.  After traveling the 10 subway miles from the north Philadelphia ghetto, some youths are prepared to call the instructor's actions racist, if the

